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This working paper helps to implement the Cycle 4 of the School Transformation process to 
convert lessons from activity to objective oriented.  
 
 
 
 
 

 
 



Welcome, dear teacher,  
 
With this tutorial, you will be able to implement a lesson using the School Transformation               
Lab method. We assume that your class is ready for it and has succeeded cycles 1, 2 and 3                   
of the “Transforming my class - course/test & grid” documents. Now you start cycle 4. 
 
In our experience, most teachers are more efficient in starting implementing the method             
when they get direct and clear instructions.  
 
It is important to know that if you arrived here, you most likely want to enhance the                 
motivation of your students, make them more independent, develop their 21st century skills             
and respect and value the differences present in your classroom. 
 
So, let's start! 
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Step by step process 
Before discovering the different phases of the method (before, during and after), we invite 
you to have an overview explained in this 1-minute video by a young student  
https://youtu.be/HYNDv556jKk  
 

 
 

Before the lesson 
1. Identify the lesson and the 

learning objective(s) 

Which of your classes will benefit from this lesson? For which chapter of that topic? 
You probably prefer to start with an easy class and topic. 
Once you identify the lesson, you need to make clear (to you and your students) WHAT do 
you want them to learn. They need a clear objective before starting studying.  
Objectives could vary from subjects to subjects: 

● Grammar: how the determinative articles works 
● Mathematic: the five exponents properties 
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● Science: how the photosynthesis works  
 
As you can see, these are very general objectives. The more you will proceed, the more you 
will be clear in defining them and make them more specific. 
It is very important since the beginning to make a difference between objectives and 
activities: clarifying the objectives does not mean telling your students what to do in order to 
understand that subject. You need to tell them what you want them to be able to do in order 
to achieve those objectives. They will find their own way to reach them: reading the 
information sources provided by you, asking an other student, asking an explanation from 
you etc. Or maybe for any reason they already are able to meet that objective without 
working. 
For further information on the distinction between objective and activity, please read the 
document «objective vs activity». 

2. Identify the information source 

For your students to be autonomous, they need to learn from a written source. They should 
not to depend on you for the information.  
You will have to connect your learning objectives (point 1) to a clear information source.  
Our preferred option is to use their text book if they have one. Or do you already have made 
a course? Else, you could copy a chapter of a book or print an article. 
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In this specific case, the school has created a folder with the information source to provide to                 
students (fiches outils), but in other cases could be simply from page 3 to page 5 of a                  
textbook. This could be considered the theory to study. 
 
Please see Appendix I for having some examples. 
 
IMPORTANT: this method is not based on frontal lectures given from the teacher. This is not                
because they are not necessary or valid, but because it could be that they are not useful for                  
the entire class. One hour explanation could be interesting for one student, and very boring               
for the remaining class. To increase motivation, each student must be free to select his/her               
own information source: as said before, let’s start from a written source that does not depend                
on you. Then they could make a research on the internet, ask an explanation to you or to                  
another student. Let first collaborate students among them.  
You will see that at one point they will ask for your explanation and will be very happy to                   
hear your (max. 15 minutes ;-)) speech!  
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3. Select assessments/tests to 

make students learning by 

exercising  

This step is strictly connected with the second. You will provide your students simultaneously              
with the information source, but also with assessments to take.  
The assessment consist of HOW you want your students to be able to succeed that               
objective.  
These assessment should have the following features: 
 

● Answers must be available to students during training to check themselves when 
they are wrong. 

● If a student fails the assessment, he should be authorized to try again the same 
assessment later, but with a random factor (remembering the previous attempt 
answers should not enable him to pass). 

● start with simple facts and knowledge by heart. We'll show you later how to adapt 
this method to more complex assessments such as writing an essay, creative art 
work, group work and cross topic learning. But for the first hour, your students will 
appreciate something simple with no margin for interpretation. 

● Assessments should be simple to correct by another student having the answers. 
You don't want too many things to depend on your availability during your first hour, 
do you? 

 
 
E.F. in the picture stands for Evaluation formative  assessments to take 
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Your students will start studying and taking exercises by themselves. Assessments could be             
for example exercises from the page. 6 to 7 of the textbook. When a student feels ready, can                  
take the assessment alone (of course without answers in front!). If he/she reaches 80% of               
correct answers, she/he can proceed with the next objective. 

We will talk in the advanced chapter on how to give times and schedule assessments and 
how to easy select the assessment from the book. 
These interims assessments are thought as a preparation for the “formal exams”.  
Please see Appendix II for having some examples. 

4. Progress board 

Use your chalk or whiteboard as a temporary progress board. Write the lesson's name (e.g. 
the objective you selected) as title and make one column for the first name of your students 
and one column for each assessment that you have designed for today (maybe there is only 
one). When the students will start to take the assessments to be evaluated, if they succeed, 
they can put a check on the progress board to show how they are proceeding. 
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Please note that this is the process that will lead your students to an examen or an official                  
assessment, to be held on a certain time according to your school’s schedule. You are               
preparing them, they are learning, so there is no need for surprises or making assessments               
that they do not know. 
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5. Rethink the organization of the 

classroom 

In most situations, teachers ask students to move the desks/chairs: 
● to limit the number of neighbors the each student has. The aim of the organization 

is to support students to focus, 
● to have one or two tables (or a corner of your own desk) for students to take 

assessments with limited cheating opportunities, 
● for you to watch the back of your students from where you sit, 
● to get the distracting of distracted students close to you, 
● to have a silent zone (such as the class) and a collaboration zone (such as the 

hallway where standing up limits the collaboration time). 
 
Here are a few examples: 
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Will you ask your students to move tables or to sit at specific places? Will you use the 
hallway or another free classroom nearby? Without spending an hour on that, take a few 
minutes to think about it. 

6. Prepare an instruction guide. 

To prevent you from talking too much, let's write down how things will work for them with the                  
new method. Most important, you write the clear definition of objectives and assessments. 
You may also add for this first hour a general explanation of the class dynamics. Here's a                 
model for you to copy from.  
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Dear student, 
 
For the next lesson(s), you will be put into an empowering learning 
situation where you: 

● decide how to learn, 
● can help each other, 
● can retry a test until you succeed with 80% 

 
There are a few rules to follow to make it a success: 
1. Speak quietly. 
When some of you explain the topic to each other, then the others might 
quickly be annoyed by the noise. Do not hesitate to remind your teacher 
to speak as quietly as she wish you do. 
 
2. Zones 
Your teacher defined a silent zone and a collaboration zone. 
In the silent zone, she/he probably defined an assessment zone where 
you may take a test when you feel ready. 
 
3. Materials at your disposal 
You will be provided with the learning objectives of this lesson,           
information source and assessments. While you train and make         
exercises, you can make the assessments having access to the answers.           
Please do not hesitate to look at them as soon as you finish (or stuck               
with) each exercise, in order to get an immediate feedback from what you             
are doing. Don't walk far before you check if you are in the right direction. 
These materials are on my desks (or already in this guide, as your prefer). 
 
4. Assessments 
The goal is to succeed an assessment with 80%. If you are not ready,              
please do the activities. As soon as you feel ready ask your teacher to              
take the assessment. The teacher will select randomly from the          
assessment you are taking, which one you need to take. If you fail you will               
try again later. If you feel ready without doing any activity, just go for the               
assessment as soon as the lesson starts. 

 
Ready to start the lesson with your students? 
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During the lesson 
1. Welcome 

Welcome your students and tell them that you'd like to them to experiment a way of learning 
that fosters collaboration and autonomy. If they do well for the next hour, you might want do 
try again with them in the future. 

2. Desks 

It's time to ask the students to move the tables if you planned to do so. 

3. Instructions 

Ask a student to distribute a printed version of the instructions that you prepared for them. 
Give them time to read by being are silent. 
You may go for a short explanation or question and answers session, max 2 minutes (use a 
timer to control yourself). If your students start working with no question, it's a sign of quality 
for your written instructions. 
Then make the materials (objectives, information source and assessments) at your students 
disposal. 

4. Progress board 

Use your chalk or whiteboard as a temporary progress board. Write the lesson's name as 
title and make one column for the first name of your students and one column for each 
assessment that you have designed for today (maybe there is only one). 

5. Move around 

Do not sit to correct old copies or read your emails. Start circling silently and show them how 
you appreciate their hard work. If you are doing nothing else than watching them, what they 
are doing must be damn important ! 
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6. Forster collaboration 

If you feel that a student is lost, don't hesitate to suggest him to collaborate with another 
student for a limited time. Ask them to use their mobile phone as a timer. 3 minutes? 5 
minutes? Quickly agree with them on a duration that they will not want to waste in useless 
chit chat, and send them to the collaboration zone. 

7. Trigger an assessment 

Ask to the advanced students if they are ready for an assessment. When the fist student 
tried, others will naturally follow. 

8. Correct 

As soon as a student finishes an assessment, ask another student to correct it with the help 
of the correct answers and a red pen (without the presence of the assessed student). 

9. Congratulate 

If the assessment is failed, say to the student that it was a nice try and that you are 
convinced he is progressing and will soon succeed. Failing an assessment is not a shame, 
it's a learning opportunity. 
If the student succeeds the assessment, congratulates him loudly for his good work, so 
everyone can hear your enthusiasm. Invite the student to write his first name on the progress 
board and put a V (as Victory) in the assessment column next to his name. 

10. Close 

Ask the students to put the desks back in the initial position if necessary. 
You may want to take 2 minutes with them for a short debriefing on how they liked the 
lesson and what constructive suggestions they have. It's time for you to get a quick praise 
from them. 
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After the lesson 
 
This quick checklist might help you to assess if the lesson happened as you or we would 
expect. 
 
- class climate ? 
- noise level ? 
- students happy ? 
- how many assessments passed ? 
- are you happy/satisfied ? 
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Appendix I - Examples for 
Information sources + 
assessments based on 
objectives 
 
Let's take an example for different topics and see how information and assessment can be in 
the same book.. 

Math 

12 years old. - Mathex 
The same printed book contains a synthetic theory: 

 
1000+ exercices: 
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And their answers and the end of the student’s book. 

 
This topic and book probably offers and most simple assessment definition possible, since 
the exercices are ordered by difficulty level. To succeed chapter 7, level 1, students should 
succeed 8 out of 10 math expressions randomly selected by the teacher from page 50 to 
page 52. For level 2, idem from page 53 to page 54 and level 3 from 55 to the end of the 
chapter. 
Students can now train, they have the answers within the book, they can explain to each 
other, they can read the theory if they don’t understand. They can even beg for an private 
explanation from you. Since they write in their book and answers are at the end of the book, 
for assessments you use one or two blank versions of the book where you cut the last pages 
off (solutions).  
 

 

 

17 years old. - CQFD 
The example below is a digital book from Belgium with answers available via a simple click. 
It is about computing interests from bank problems. We work on the paper version giving the 
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students access to the book gathering all the answers. The book contains the theory and 
many exercises. 

 
 
This book enables us to do the same as the book above for 12 years old. But we must 
provide the teacher’s version with all the answers to the students during their training (and 
not during the assessment time). Who is ready to take a level 1 assessment ? Who needs 
help ? You ? Ok, ask that student who already passed the assessment. Math is that simple. 

 

Literacy 

8-14 years old - Conjugation. Bescherelle. 
Conjugation in French is complex with many exceptions given in this reference book. It has 
not especially been designed for young kids, but it’s structure is simple and it contains all the 
rules and answers, as a dictionary would to for spelling. 
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Spelling and grammar are assessment friendly too, since there is a single correct answer to 
each exercise. With this book example, we have no school exercise. It’s like having a 
dictionary. You may define assessment level 1 for present, for example, as being able to 
conjugate verbs from pages 12, 13, 18, 42, 43, 60, 61, 62, 62, 75 and 80. You randomly 
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select 3 verbs form thes pages that the student mus conjugate for I, you, he and 3 other 
verbs (pages) that the student mus conjugate for we, you, they, and make maximum 1 
mistake. It is easier if you provide them a copy of the book table of content (list of pages with 
the associated verbs). Then when they want to take the assessment, you just have to give 
them 2x 3 page numbers and a blank sheet of paper. You take the book away during the 
assessment. 

  
 

16 years old. Voie Active 
For writing texts, theory seems less clear than for maths with many teachers and students. 
At least, there is no single right answer once spelling and grammar are ok. Correction grids 
help students and teachers to objectivate the quality of a text, such as not repeating words 
but using synonyms, not starting many phrases with “I”, avoid long sentences, etc. 
In the example below, the book proposes a 13 lines long grid to help finding out if the 
produced text matches the requirements of the lesson with items such as “did I keep the 
same point of you from beginning to end?” or “Is there a surprise effect at the end of my 
humour column?”, etc. 
In the pages before that grid, the book gives many examples and shorter training activities. 
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This example is more complex if you want to be a teacher who delegates. Make students 
write is the fastest way to improve their writing. But… it takes lots of time to correct the 
copies. Here are a few rules/tips that will dry up the flow of copies you have to correct. 

1. Beginners should write short texts. As short as 3 lines maybe. While they are unable 
to produce 3 excellent lines, it’s worthless to correct 2 pages from them. They will 
learn faster with short iterations. 

2. For that age, require clean text without spelling. If your worst student doesn’t make 
the effort to use a dictionary and/or ask a classmate to review 3 lines of text, then you 
don’t make the effort to read it. Beware to be very kind and encouraging with your 
non verbal messages while enforcing this request. 

3. Provide an evaluation grid, such as grid from the book. 
4. Request that the author uses the grid before submitting his text. 
5. Ask your 2 or 3 best students to check each submitted text (using the grid) and asks 

for revisions. The correcting team passes only revised quality texts to your expert 
eyes. 

6. Correct these texts during the lesson, with the author sitting next to you. Never look 
at a text far from its author looking. 
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What’s the game for the student. When does he succeed ? You may define the levels 
according to the number of lines and the number of grid items passed. 
For example, level 1 is 3 clean lines with no spelling and 3 items of the grid applied. 
Level 2 is 6 lines with no spelling and 6 criteria of the grid. 
Level 3 is 1 page, with maximum 1 spelling mistake and all the grid applied but one criteria. 
Level 4 is 400 to 600 words, with maximum 2 spelling, all the grid applied and “the teacher 
likes it”. 

 
 

History 

12 years old book containing exercises 
This history book designed for 12 years old contains many pictures/documents side to side 
with a descriptive text that is probably very boring for teenagers. Each double page has the 
same structure: a question (here “Beliefs and rites still alive?”), pictures, a paragraph for 
each picture and the text column. 
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The design of this book does not make assessments definition easy. How does a student 
knows that he knows enough ? Where is the summary with the facts to know ? There are 
much more fun history books (such as comics) and great videos. But let’s stop complaining. 
Let’s start with simplistic competences. The book contains many pictures. It covers 
prehistory and Celtics with some references to Greeks and Romans. 
 
Assessment level 1: from 100+ the pictures of the book can, the student put 8 out of 10 
randomly selected by you in the right period ? Teacher has to define 4 to 10 timeframes for 
that if they are not clearly defined in the book. This is a quick oral assessment with the 
teacher. To dry the flow, you may request that the test should first be passed with the the 
most advanced student of the class before being passed with you. 
For a first hour of course and weak students, you might select a subset of the pages to 
narrow to 20 pictures for example. Level 2 would include 50 pictures for example. 
 
Assessment level 2 could be to tell the name of any picture such as Athena and Hermes 
statues below. For 5 pictures randomly selected by the teacher. 

 
 
Another assessment could be about the definitions gathered at the end of the book: 
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Level 1 for example is to give the word from the definition for the 2 first pages, for example. 
Level 2 would be writing the definition from 5 words selected by the teacher from the 2 first 
pages. Another student can correct this assessment with the book. In case of complain 
(definition weak but not wrong), the teacher decides. 

Theory but no exercise for 14-18 years old. 
This reference book is thick and dense. It’ covers 4 years of the Belgian program for history. 
Each unit (Greeks, Middle Ages, Industrial Revolution, etc.) is 6 pages long of 2 columns 
dense text that is too hard to read for many teenagers. Important words are in bold font and 
a timeline is provided with each unit. 

 
This is also a difficult book. Many concepts and hard to read. Quite discouraging for 
teenagers. Before asking them to read a topic from the book, you might propose them to 
watch a YouTube video about that topic on their smartphone, in order to have images in their 
head and to build some context to anchor the concepts. Let’s design assessments that will 
facilitate their usage of the book. 
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The timeline op top of each topic might be interesting to play with. It’s hard for students to 
know the context of events and how they relate to each other. Let’s first memorize the facts. 

 
Level 1 could be just to reproduce the timeline with maximum 2 mistakes. Easy to correct by 
another student after the assessment. 
Level 2: students must be able to explain in two sentences any of the 3 events selected by 
the teacher on the timeline and say where it happened. 
 
The book also contains bold word. I would handle this page by page. Level 1 could be give a 
short definition of each word in bold. The most advanced students could write a list with the 
definitions they found, during the class and you would correct it before it is given to help 
other students. In fact, level 1 would be finding the word from the definition and level 2 could 
be the other way around. 
Level 3 would be explaining a summary of one page of the book to the teacher, with the 
open book in front of the student, plus his notes. 
Level 4 would be the same without the book and notes. 
These oral exams should not be long discussions where the teacher corrects the student 
and explains parts of the course. Students know it or not yet. Eventually a few students (or 
the whole class) might beg for a collective explanation at some point. Use a timer to make 
sure that you don’t talk more than 10 minutes and ask to see the students notes quality 
before they ask you explaining anything else. 

Foreign language 
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Theory, exercises and answers from 12 to adults - 
English for Everyone 
This serie of 4 books from beginner to advanced proposes short units, each starting a short 
illustrated theory followed by many exercises. 

 

 
Since each unit starts with a short grammar example based lesson, let’s start the 
assessment with that: 
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Level 1 is to be able to reproduce by heart the short grammar lesson on paper, with the 
examples from the book or similar examples. 
Level 2 might be a pronunciation test, to encourage them to listen to the audio, since an 
smartphone app is provided with the book for that purpose. Can they perfectly read 5 
words/sentences that you randomly select in the unit. 
Level 3 might be to translate any English word from the unit (exercises included) to the 
student native language. 
Level 4 is the other way around (native to English). 
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Levels 2, 3 and 4 in this example require a more advanced English speaker to lead the oral 
assessment. Only assess your most advanced students yourself. Do you have an English 
native speaking student in your class ? Bingo ! Else, just ask beginners to be quickly 
assessed by a more advanced student before they come to you for their confirmation 
assessment.  
 
Note that doing the exercises of the book is no assessment. It’s an activity. In foreign 
languages, vocabulary is an easy entry point for making assessments. 
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Chemistry 

Book with theory and exercises for 15-16 years old. 
This chemistry book offers a well written and illustrated text explaining the theory. It is hard 
to read for many students of that age. Each chapter contains a set of 6 to 15 exercices. A 
separated book explains solutions in details. 
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The easy way to go with this chemistry book is to say that the assessment is to succeed 2 
exercises randomly selected out of the 12 exercises of the chapter. While training, students 
have access to the solutions. They can even try to memorize them, but I’ve not seen any 
student really trying that option. 
 
A level 2 assessment would be to explain part of the theory text. As for litteracy, foreign 
languages and history example above, this is more complex and requires the help of the 
most advanced students to do pre-assessments of the weak students. 
 
Science if full of definitions and facts. For example, this book defines the concepts in green 
boxes. A nice activity is to ask a few students to copy them on flash cards to help the class 
memorizing them. Level 1 is finding the word from the definition. Level 2 is finding the 
definition from the word. Level 3 is giving an example from the word. If you ask every student 
to handwrite only one card from the book, you have a first set of 25 cards in 5 minutes. 
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