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This document is a course for teachers and students to transform their class according to the 
"School Transformation Lab" method, following a step by step process from Cycle 1 to Cycle 4. 
The process is monitored with the "Progress grid" to be displayed in classroom. Before starting 
the implementation phase, please have a look to that document "Transforming my class - 
progress grid" as it goes hands-in-hand with the 4 Cycles. 
 
 
 
 
 

 
 

 

https://docs.google.com/document/d/1Q_66ldvYVv_1wJVOfqpWFix8CeQ-QGsimyMpfpLm6OA/edit?usp=sharing
https://docs.google.com/document/d/1Q_66ldvYVv_1wJVOfqpWFix8CeQ-QGsimyMpfpLm6OA/edit?usp=sharing


Introduction 

 
The first question some teachers ask when reading this course is 
 
“Aaargh, why do we need tests? It’s treating people like children! ” 
 
Here are some answers: 
 
Congruence 
Having an objective-oriented method with repeatable tests is congruent with what this 
method requires of students in their school subjects. 
 
Exemplary 
When the teacher also takes the test, he puts himself in the same boat as the students and 
strengthens their bonds, especially if he takes care to fail the first test corrected by one of his 
students. 
 
Communication 
These tests allow you to better master an explanation, a description of the method made by 
both sides (teacher and students). These “better” explanations will reach colleagues and 
parents, thus making it possible to defuse certain crises. 
 
Hesitation on the matter mainly concerns the first test: 
 
Memorizing 
The first test is a small task of easy memorization (it is only necessary to outline, not to 
reproduce the whole diagram). This is a closed question, which is much easier to assess 
than asking to explain the whole method. 
 
Implication 
The first test makes it possible to involve the student from the start by presenting an 
overview. If we only explain one step at time without telling him where we are heading, he 
might not get involved and may resist later. 
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Cycle 1 - differentiate 

 
 
The first cycle aims to: 

- see where we are going and motivate the students to start the transformation, 
- differentiate to give everyone motivation, 
- reconnect effort and progress (motivation), 
- learn to honestly self-correct, 
- delegate without changing direction, and keeping a straightforward format, 
- make students want to have explanations readily available (related to their mistakes 

during practice). 
 
Compared to organization theory , the class probably starts in a secular hierarchical type of 1

"amber", like in the army or the clergy. 
 
Cycle 1 aims to switch to an “orange” mode, which is also hierarchical but              
meritocratic-efficient, while the amber cares more about tradition and security. 

   

1 Frederic Laloux: Reinventing Organizations - 2014 
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Posture change 

This part is for students and the teacher and its aim is to get an overview of the journey. What 
are we doing? How will the class look like after the transformation? Can we explain to 
parents why it’s interesting? Do we see the big picture which will help us to get motivated? 

Objective 
To succeed in this chapter, and move to the next one, you must be able to caption the 
following diagram from memory. 

Most students would like to watch the video first to understand the solution diagram because 
it’s  easier to remember something we understand. 

Suggestion for learning it: evocation memory. During a 5' drill session, have the diagram annotated while the 
solution is displayed far away, behind a table for example. You can regularly go and see the patch but to do so 
you have to get up and walk, print the image in your head, before going back to write in its place. 
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This is the captioned diagram (solution): 
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Video 
 
https://youtu.be/IMG1baoK89A  
 

 
 
 

Explanation 
This optional text is to be provided to students to explain each element of the diagram. You                 
will find a more detailed description in the document "Operating principles of a transformed                           
class" 
Here are the operating principles of the transformed class.  
 
Autonomy 
The student is the pilot, we give him control: he controls, he decides how to learn. 
He often uses a checklist given by the teacher to get an overview of what he is advised to do 
better to prepare for a test. A promise board (not shown in the diagram) is sometimes kept 
by the teacher to help the student get started. 
 
Differentiation 
Each student advances at his own pace, and takes up the material in his proximal 
development zone (PDZ - Vigotski): outside their comfort zone and yet attainable. This may 
involve working several years back in the subject as prerequisites for some students. For 
others, it may be taking chapters ahead of time. 
Differentiation also takes place in the learning modes: reading, doing an exercise, watching 
a video, explaining to another student, etc. Students move more than before, for example 
they ask a classmate for an explanation, and they can sometimes work while standing, in 
another place or on the sofa. 
 
The progress board gives an overview of the class for the success of the tests.  
A queue (with clothespins on the side of the board for example) also enables the student to 
wait for the teacher's availability, while working on his own at his bench on something else. 
Each student also has several projects in parallel, for example several chapters in which he 
advances at the same time, or several tasks to do in a chapter. 
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Excellence 
The teacher instills a sense of urgency to counter the natural tendency of the majority of 
students to work at ease with increasingly longer breaks. He limits the time spent on certain 
tasks, such as helping people, with a timer. Collective activities are also tracked by a wall 
timer, such as the teacher's mini-lessons where he applies time-boxing: if it is not finished, 
that’s it, we stop when the agreed time has elapsed. The course runs in various class 
operating modes: drill, mini-course, independent work, tests, breaks. 
 
Excellence also depends on the framework, which is firm (and also benevolent - Positive 
Discipline) to keep up the working climate. The teacher organizes the reduction of 
distractions, such as the number of neighbors for each student, noise-canceling headphones 
or even the distance from their smartphones, which induces the feeling of waiting for the 
next interruptive notification. Screens are turned towards the center of the class to avoid 
temptations of distraction. The teacher whispers to encourage students to do the same. Less 
autonomous students who do not yet know how to manage their freedom are more closely 
supervised by the teacher, who spends more time with them. 
Excellence is achieved by raising the test pass threshold to 80%, rather than 50%. 
 
Delegation 
The teacher is concerned to make himself as optional as possible. The utopian goal of 
autonomy is that students continue to learn effectively after the teacher is gone. The teacher 
provides all the content of his course from the start, for example in the form of a textbook, 
with exercises and remedial work.  
Often, the teacher delegates to assistant students whom he trains in different areas: 
correctors, drill organizer, guardian of the work atmosphere, etc. 
The functioning of the class is automated around routines which provide the students 
towards a securing feeling of control. 
 
 
Mutual aid 
The most common source of explanation is another student. This comes naturally as 
students prefer to explain each others rather than read about something or watch a video. 
The teacher regularly refers students for mutual aid so as not to leave the whole class 
behind for too long on a private lesson. Some students are assigned a mentor, another 
student who often helps them.  
The overall atmosphere is welcoming (and firm, see Positive Discipline) and encouraging. 
Students participate in the democratic life of the class, feel involved in decision-making 
through the student council. They feel involved in the running of their school by the 
delegation. 
 
Learning strategies 
Students are trained to the most effective learning strategies. Most of the time, they receive 
immediate feedback on their work, for example via the remedial work made available before 
they start the exercises. Immediate feedback by the teacher is frequent. An error is 
considered instructive: trying and making mistakes is a normal way of learning. 
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Beyond comprehension, the students assimilate the topic. They integrate it into their 
long-term memory and their unconscious processes through repetition, for example via the 
drill, which also makes it possible for them to fill in the gaps by working at an appropriate 
level of difficulty, in their PDZ. 
 
Accountability 
The pupil is responsible for his progress which is displayed at a wall board. His role is no 
longer to do the activities imposed by the teacher, but to pass tests. What are you going to 
do to progress? For example, we replace disposable draft sheets with a workbook that 
enables him to see and show his training effort. The student is often challenged about his 
own functioning (metacognition) both in his learning techniques and his psycho-social skills. 
For example, a daily mood swirl trains everyone to listen to their emotional state. 
 
 
Goals 
In traditional mode, the assessment is dreaded. In objective oriented mode, it is on the 
contrary actively looked for by the student who can try several times to succeed. 
Assessments are given before the explanations of the subject, so that the students see 
immediately the goal to be achieved. Training exercises are offered. The criterion to know if 
the class is in objective mode is that students do not cheat, and that they decide to do the 
exercises despite the answers provided in advance. They do not cheat because they are not 
judged on these exercises, which are optional, but on tests during which they do not have 
access to the answers. 
 
 
Posture 
Traditionally, the teacher's role is to be an exhausting one-man show which, with luck, keeps 
its audience captivated. It becomes a more difficult and exhausting task as the audience 
becomes more heterogeneous. The teacher gives the knowledge. After a posture change, 
the teacher becomes an architect who creates a learning environment where students are 
encouraged to take. 
The burden of responsibility is reversed. The role of the student is no longer to be seated at 
a specific place at a specific time without doing much. His role is to pass tests. How are they 
going to empowers himself about it? It becomes his problem, to be undertaken under the 
benevolent coaching of the teacher. 
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Drill 

What is a drill? Why to spend time and efforts for that activity? When you will be able to                   
succeed the assessment below, you probably will be able to answer these 2 questions. 
Most students would probably like to follow that sequence: 1. watch the video, 2. read the                
solution and understand the text. 3. try to make sentences. 
Some other students prefer: 1. read the solution. 2. fail to make sentences. 3. watch the                
video. 4. read the solution again. 5. succeed making sentences.. 

Objective 
The aim of this assessment is to be able to explain the purpose of doing drills in class. 
 
To achieve this goal, you must be able to assemble 3 series of words selected randomly                
from the 13 series below. Each serie enables you to create one or two sentences explaining                
the drill. The verbs can be conjugated. 
 
Of course, please first read the examples solutions to understand the topic. 
 
 
A. 5, 9, memory, short term 
 
B. to contain, to manipulate, elements, mastery, short term, too small 
 
C. to assimilate, automatism, first, release, information, memory, short, long 
 
D.  Lionel Messi, suffice, to understand, to practice 
 
E. second, gaps, his level, function, fill in 
 
F. proximal, trainable, attainable, motivation, ambitious 
 
G. 5, 2, minute, silence, focus, tp correct 
 
H. focus, mutual aid, quiet, 5 minutes 
 
I. important, progress, correction, mistakes, learn 
 
J. level, write, statement sheet, start again 
 

K. notebook, answers, clean, loose sheets, writing, motivation 
 
L. understand, explanations, drill, after, during 
 
M. Sheet, lose, name, statement, write down 
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Solution 
These solution sentences are only indicative. It is okay to form another sentence that has the 
same meaning, even if it is shorter and contains less information, as long as all the 
requested words are there. 
 
A. 5, 9, memory, short term 
We can only remember 5 to 9 things in our short-term memory. 
 
B. to contain, to manipulate, elements, master control, short term, too small 
If a problem requires me to manipulate 15 elements and I only master 3 of them, there are 
12 left to put in my short-term memory which will be too small to contain them. 
 
C. to assimilate, automatism, first, release, information, memory, short, long 
The first function of the drill is to assimilate automatisms into unconscious thinking and 
information into long-term memory, in order to free short-term memory. 
 
D.  Lionel Messi, suffice, to understand, practice 
Just because I understood how Lionel Messi plays football doesn't mean I can play football 
like him. Understanding is not enough, you also need to practice to assimilate. 
 
E. second, gaps, his level, function, fill in 
The second function of the drill is to fill in the gaps, allowing each student to practice at his or 
her own level, even if he is several years behind. 
 
F. proximal, trainable, attainable, motivation, ambitious 
Training at an ambitious but attainable level increases motivation. This is the proximal 
development zone. 
 
G. 5, 2, minute, silence, focus, to correct 
Students focus for 5 minutes in silence, then relax and correct themselves for 2 minutes. 
 
H. focus, mutual aid, quiet, 5 minutes 
The 5 minutes of focus must be quiet, without mutual aid. 
 
I. important, progress, correction, mistakes, learn 
Correction is the most important moment to progress, because that's when you learn from 
your mistakes. 
 
J. level, to write, statement sheet, start again 
When you have finished the last page of level 4 of a drill, you start again from the first page 
of level 4. This is why you should not write on the statement sheets. 
 
K. notebook, answers, clean, loose sheets, writing, motivation 
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Writing the answers in a notebook enables you to see your progress and increases your 
motivation, whereas writing on loose sheets of paper usually encourages you to lose them. 
 
L. understand, explanations, drill, after, during 
If you don't understand an exercise in a drill, ask another student for explanations after the 
drills, not during the drill. 
 
Mr. Sheet, lose, name, statement, write 
You should write your name on each statement sheet because you tend to lose them after 
the drill when you detach one to ask for an explanation. 
 

Video 
https://youtu.be/3VixYdVnpGU  

 

Explanation 
You get a continuous explanatory text by reading the answers of the solutions above. The 
video completes the information. 
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Cycle 2 - involve 

Cycle 2 focuses on behaviour: 
● co-constructing rules, 
● constantly refer to these rules, 
● offer privileges based on behavioural merit, 
● strengthen the partnership with the parents, 
● soothe the class climate, 
● empowering students, 
● allow them to get around, to get organized, 
● encourage mutual aid. 

 
 
This cycle tends to focus on the human, to ask oneself the meaning of what one is doing, as 
a "green" organization, the next in the evolution of organizations. We leave productivity at all 
costs and worry about its price. The structure of the green organization is less hierarchical 
than the orange one, but it needs a leader, an inspiring guide. 
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Classroom rules 

The aim of creating the rules with the students is to empower them for respecting the rules 
later in the class. It is even more efficient when students are aware of this process 
(meta-cognition). The following assessment ensures they asked themselves the important 
questions about having rules at school. 

Objective 
To achieve this goal, all you need to do is answer correctly and orally 2 questions randomly 
chosen among these questions: 
 
 
A. From which method does the term "guidelines" come? 
 
B. Why have guidelines? 
 
C. Why do the guidelines have to be set by students? 
 
D. What is the question to be asked when creating the guidelines? 
 
E. Students help each other better to learn when relationships are...? 
 
F. What to do once the guidelines have been decided by the class? 
 
G. Who will enforce the guidelines in the classroom? 
 
To study, feel free to ask questions among students in small groups, for example, in the form of a game with 
points and a winner. 
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Solutions 
A. From which method does the term "guidelines" come? 
From "Positive Discipline". 
 
B. Why have guidelines? 
To help create a good atmosphere in the classroom. 
 
C. Why do the guidelines have to be set by students? 
Because we are more accepting of rules that we have helped to build. 
 
D. What is the question to be asked when creating the guidelines? 
What do we need to work in a classroom atmosphere that is pleasant for everyone? 
 
E. Students help each other better to learn when relationships are...? 
respectful, calm, caring and generous. 
 
F. What to do once the guidelines have been decided by the class? 
They are posted with the signature of each student and the teacher. 
 
G. Who will enforce the guidelines in the classroom? 
Each student is asked to kindly remind the person who breaks the rules. When this does not 
work, the teacher calls the class to order. 

Video 
https://youtu.be/-rTm2i-q4sg 

 

Explanations 
In-depth explanations can be found in the Positive Discipline theory (class version, not 
parent version). 
This short article explains explains why to create rules with the students: 
https://www.positivediscipline.com/articles/involve-students-creating-class-guidelines 
This article lists many possible rules if your class lacks ideas. 
https://www.prodigygame.com/blog/classroom-rules/ 
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Privilege Auction 

How to train pupils doing something good? Let’s try to reduce punishments and increase 
rewards. Let’s create a fake money named “gratification points” and empower the teacher to 
distribute that money as soon as a desirable behaviour is noticed. Pupils can buy temporary 
privileges with these points. 

Video 
https://youtu.be/BvYc5d_OhQQ 
 

 
 

Sample List 
This is a list from which the auctioneer picks the privileges for sale today. Build your own 
with your students during a class meeting. 
 
https://docs.google.com/document/d/1TaG1r_kuZjPYIh0b8vrbUXKuX6oQuWUPpfseXCAEft
A/edit?usp=sharing 
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Exercises  

Students doing math or literacy exercises might organize themselves into very different 
settings. Do you want a more empowering setting where students are more autonomous and 
motivated? The aim of this part is for pupils and teachers to have a clear agreement on 
having the solutions upfront or mutual-aid during the exercises in class. 

Objective  
Write a letter to your teacher asking him/her to implement 2 of the following items in your 
classroom.  You can choose which ones.  
 

● organize a queue (where you don't have to stand waiting doing nothing),  
● make solutions available (immediate feedback and instructive error),  
● whisper when he/she is talking to a particular student (set an example, don't disturb 

your focus),  
● let you move around (to collaborate, since sitting is a pain in the class)  
● provide timers to limit the time you can help each other (otherwise some sticky 

students will prevent you from working).  
 
Criteria for success:  
❏ between 100 and 150 words,  
❏ classic letter layout,  
❏ date, form of address and signature,  
❏ 2 selected points clearly identifiable,  
❏ at least one argument per point.  
❏ is not a copy of the mark or another student's mark.  

 
 
Teaching tips:  
1. Allow the slower students to get help from those who have finished, in order to not prolong the activity.  
2. Have the author read an inspiring or amusing letter at the end of each exercise session.  
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Solution 
Here is an example that uses the 5 items instead of 2. Avoid copying. Enjoy yourself by 
customizing to your teacher/class. Respectful humor welcome! 
 

Brussels, 2nd September 2048 
 
 
Dear Mrs. Hat, 
 
Here are a few requests I would like to make regarding the organization of classroom 
exercises. 
 
1. Line up. 
Do you like meat, Mrs. Hat? If you do, you must have already queued at the butcher's. 
It's exciting, isn't it? So many pieces of dead bodies to stare at in the stall. Well, 
standing in line at your desk is no more fun. Can you set up a system so I can wait at 
my bench while I work without Johnny stealing my turn? 
 
2. Solutions 
When I play my Playstation, Mrs Hat, there comes a point when I make a mistake and 
lose the game. Luckily, the Playstation gives me immediate feedback on my mistake 
that I can avoid next time. But in class, you didn't provide me with a Playstation. So 
how will I be able to detect my mistakes in the math exercises? Could you please 
provide me with either a Playstation or the solutions of the exercises so that I can 
detect my mistakes without depending on your availability? 
 
3. Whisper 
Psst... Mrs. Hat. Yesterday I came to your office to talk to you in whispers, so as not 
to disturb my classmates. It would be a great honor to me, if you could return the 
favor tomorrow. 
 
4. Moving 
Sitting for a whole day is not natural for my young, energetic body and immature 
mind. Will you help me focus on the important topic you teach so passionately? Let 
me move around and sometimes work standing up, you won't be disappointed. 
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5. Timer 
I don't like math, Mrs. Hat. I would like to like it, but you can't control it. So when my 
classmate Johnny explains it to me, I tend to discuss something else and chat longer 
than necessary. Thank you for putting pressure on me to make sure that doesn't 
happen again. For example, you could impose a time limit when Johnny explains it to 
me, under the relentless control of a timer. 
 
 
Please accept, Mrs. Hat, my conviction that you are capable of questioning and 
improving your practices by acceding to my requests. 
 
 

 
Josianne. 

Video 
https://youtu.be/WjO26of40dI  

 
 

Explanation 
The points to be implemented in the objectives constitute the material. For each point, an 
explanation is given via the sample letter of the solution above. 
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Cycle 3 - organize 

Cycle 3 structures the class with: 
● a behavioural decision-making body (legislative, executive and judicial), 
● a rhythm in the learning modes proposed in the hour/day, 
● transparency and co-management of the certification assessment. 

 
 
Contrary to what its name might suggest, a liberated organization requires many more rules 
than a hierarchical organization. 
 
Indeed, in a military hierarchy (amber and orange), there is only one important rule: do what 
my chief tells me. And you need an army of chiefs, those second-line managers who have to 
find a new role once the company is liberated. 
 
In a liberated organization, sometimes made up of thousands of people, interpersonal 
interactions need rules and structure, otherwise it's anarchy. 
 
The teacher cannot leave his or her role as a "supervisor-instructor" and still be highly 
effective in learning until this self-supporting structure is in place. 
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Class meetings 

Regularly asking the pupils of a class to gather for 15’ and solve a non academic problem is 
empowering for them. Do you want to increase the sense of responsibility of pupils or should 
they just be consumers? 

Video 
https://youtu.be/BrjDFOELWOk 
https://youtu.be/gWXa3ngghPg  

 

Explanation 
What does a positive discipline class meeting look like? 
(text and video) 
https://www.positivediscipline.com/articles/what-does-positive-discipline-class-meeting-look 
 
Benefits of class meetings. 
https://www.positivediscipline.com/articles/class-meetings 
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Mini-course 

How to increase the attention of your students when you give some lecture? In this part, we 
see how timeboxing and rarefaction lead to a more captivated audience. 

Video 

https://youtu.be/GGmt_wmDyjQ  

 

Explanations 
Benefit 
The ex-cathedra course is a beautiful form of transmission. It has virtues such as giving the 
student the example of a well-constructed discourse, or giving collective energy to the 
introduction of a new chapter. 
 
Responsibility 
The 2 problems in traditional teaching are: 

● the imposition of these discourses on the students, 
● The proportion of these collective explanations is too high compared to other 

activities. 
Reducing this time for collective explanations makes them more desirable. It is even 
possible to do these lessons only at the request of the students. "Well, you are entitled to 15 
minutes of collective explanations out of the 4 hours of my class per week. It will be on 
Monday the 3rd hour. Please agree with each other on what I will explain." 
 
This helps to shift the responsibility back to the students: you have to take. If you want me to 
give, you have to ask nicely and justify the usefulness. 
 
Duration 
Limiting the duration of each mini-course to a pre-agreed time will enhance students' focus 
for two reasons: 

● first, if the time is short, students alternate learning styles, which rekindles their 
attention, 

● then, knowing that there's only eight minutes left in the speech will help the student 
hang on to it. 
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Beware, this last benefit of trust falls if the teacher, even if passionate and exciting, 
overflows. 
 
Mini-courses are great opportunities to clarify the objectives of the chapter: you should be 
able to... These objectives often include memorization. It is an opportunity to collectively 
exercise their memorization strategy, already simply the evocation (mental management) 
proposed for the memorization of the diagram to be captioned in cycle 1. 
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Assessments 

How to organize more assessments while returning the corrected copies faster and stop 
working home for the teacher? 

Video 
https://youtu.be/qKckYIDLeXE  
 

 

Explanations 
Closed questions, open questions 
A question with a unique answer is closed. This is the case for a calculation or a multiple 
choice. This is not the case for an editorial, which is an open-ended question: you cannot 
correct by comparing it with a solution. On the other hand, we can propose a correction grid: 
is there an introduction and a conclusion, are there two arguments for and one against, etc.? 
A mathematical demonstration to be reproduced from memory is a rather closed question, 
even if the answer is long. On the other hand, giving a definition "in your own words" is a 
rather open question. 
Closed questions are very easy to correct, and open questions require more expertise for 
the corrector. The two must be separated in the assessments, as the corrector for closed 
questions may not be the same as for open questions. 
 
The added value of the teacher 
The teacher is an expert on how to learn the subject. For example, the science teacher is an 
expert on how to learn science faster/easier. Dear students, you should use your science 
teacher as long as possible in this mode. If he wants to correct a quiz where he has little 
added value, take this task away from him so that he can spend more time in small tutorials, 
showing you an experiment or adjusting your learning strategies. 
 
Why is it up to a student to correct? 
This is a legitimate question often asked by students. There are two reasons. 
The first is indicated above: to enable the teacher to spend more time where he or she has 
added value. When he corrects in the chain of closed-ended questions, he gives almost no 
added value to the class. 
The second reason is that this task is beneficial learning for a student. After correcting 
closed-ended questions many times, this task may not add value to the student anymore. 
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The teacher can then put the student on a more complex task such as the correction of 
open-ended questions (mastery of the subject) or even the management of a group 
(leadership), or even a mini-course to be given (eloquence). 
 
Teacher Validation 
The teacher supervises the correction closely and detects correction errors while the 
corrector is busy. At the end, he or she quickly reviews the work with the correcting student. 
Finally, the student who receives his or her copy will be quick to claim for points that have 
been incorrectly removed. 
 
Making the report card predictable 
The teacher indicates in advance the number of assessments and their impact on the report 
card. Perhaps there are 4 assessments (why deprive yourself, they are corrected by 
students :-), and each assessments counts for a quarter of the points. We'll see in the next 
cycle with the objective assessments: a fast student could have filled up the report card after 
only one month. This student should not be burdened with extra work: it is important that 
everyone else sees that when all the work is done, it is finished, in order to encourage them 
to redouble their efforts. 
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Cycle 4 - Release 

 
Cycle 4 is the most subtle and least easily understood. But with the implementation of the 
previous cycles, the class should be able to do so. 
 
The obligation to do activities and exercises is removed. We set the frame on the final 
aptitude to succeed in a test. 
 
Stop worrying about "how" students work. Focus on the "why" (achieving the goal). 
 
The teacher is no longer responsible for teaching lessons. Students become responsible for 
taking them. 
 
The student, still unable to manage this new freedom, is refocused on the "how" and 
receives work instructions from the teacher, who returns to his hierarchical position. On the 
other hand, the efficient self-taught student moves away from the teacher and organizes 
himself in his own way. 
 
Eventually, the teacher returns to dealing with the "how", but only for those students who are 
still unable to progress towards their goals. He teaches them methods, learning strategies, 
and a sense of effort. 
 
The pupils are not directly liberated, they are in a liberating process where they build up their 
autonomy and their ability to control their learning. 
 
In the theory of organizations, we move to an opal (organic) structure. 
Your class has become strongly opal, the day it works productively while you are absent. 
 
This cycle closes the transformation within your class. 
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Work by objectives 

What is an objective? How different is it from an activity? Is it important to know the 
difference? 
Yes! Because it impacts the motivation. It’s the key of the whole transformation process. As 
a student, am I doing an exercise because I’ve been told to do it? Or am I doing an exercise 
because I decided it’s useful for reaching my goals? 
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Objective 
For 5 randomly selected items from the list below, determine if it is a training activity or a 
testable goal. 
 

1 Tie his shoes in less than 20 seconds. 

2 Do exercise #3 on page 48. 

3 Tie his shoes 3 times 

4 Writing a text according to a correction grid 

5 Breaking a brick with a single ball stroke 

6 Run 10Km 

7 Running 10Km in less than 1 hour 

8 Copy a map of Belgium 

9 Carry out chemistry experiment n°12 in 15' and respect the rules of the lab. 

10 Hitting a brick 20 times 

11 Do the 30 calculations on page 15. 

12 Successfully complete 5 exercises randomly selected from the 15 in Chapter 8. 

13 Perform a play in front of 3 different classes, and get an average appreciation of at 
least 8/10 from the spectators. 

14 Correctly answer 10 randomly selected multiple-choice questions out of 50 
questions given in advance with their answers. 

15 Successfully complete the 30 calculations on page 15 in 5 minutes. 

16 Reproduce by freehand the outline of a European country chosen at random, and 
that it is recognised by 4 out of the 5 pupils who are shown it. 

17 Answer this multiple-choice questionnaire on prehistory 

18 Playing a theatre piece 

19 Memory legend for a blank map of Belgium. 

20 Carry out Chemistry Experiment No. 12 
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Solutions 
Tested students can have the page without solutions above while the teacher quickly dictates 
the number of the 5 lines he has chosen. The students write their answer on a blank piece of 
paper. 

  acti
vity 

obj
ecti
ve 

1 Tie his shoes in less than 20 seconds.  O 

2 Do exercise #3 on page 48. A  

3 Tie his shoes 3 times A  

4 Writing a text according to a correction grid  O 

5 Breaking a brick with a single head stroke  O 

6 Run 10Km A  

7 Running 10Km in less than 1 hour  O 

8 Copy a map of Belgium A  

9 Carry out chemistry experiment n°12 in 15' and respecting the rules of the lab.  O 

10 Hitting a brick 20 times A  

11 Do the 30 calculations on page 15. A  

12 Successfully complete 5 exercises randomly selected from the 15 in Chapter 8.  O 

13 Perform a theatre piece in front of 3 different classes, and get an average 
appreciation of at least 8/10 from the audience. 

 O 

14 Correctly answer 10 randomly selected multiple-choice questions out of 50 
questions given in advance with their answers. 

 O 

15 Successfully complete the 30 calculations on page 15 in 5 minutes.  O 

16 Reproduce by freehand the outline of a European country chosen at random, and 
that it is recognised by 4 out of the 5 pupils who are shown it. 

 O 

17 Answer this multiple-choice questionnaire on prehistory A  

18 Performing a theatre piece A  

19 Memory legend for a mute map of Belgium.  O 

20 Carry out Chemistry Experiment No. 12 A  
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Video 
https://youtu.be/0q_wpJL52Oo  
 

 

Explanation 

 
This document explains the difference between activity and objective, with many examples. 
https://docs.google.com/document/d/1fxH5FuAukTHdkJDfszgX8Yw1sOTyab_C16aB_pH03
BI 
 

 
 
In many cases, the following sentence makes it possible to distinguish between objective 
and activity: 
 
 
When you give exercises to pupils, together with the solutions, and they have no 
interest in doing fake training, then you have framed the pupil into an objective. 
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https://youtu.be/0q_wpJL52Oo
https://drive.google.com/file/d/1TebsFMMs2DiOrFbIjdmJNX8yt7Uq4H3I
https://docs.google.com/document/d/1fxH5FuAukTHdkJDfszgX8Yw1sOTyab_C16aB_pH03BI
https://docs.google.com/document/d/1fxH5FuAukTHdkJDfszgX8Yw1sOTyab_C16aB_pH03BI
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Closing 

Objective 
 
Now that you have experienced Cycle 1-2-3 and 4, let's come back to the first drawing of Cycle 1. 
Can you now explain the different elements according to your own experience in class? 
 
Film the best explanations in the form of presentations to the class and send them to John 
Rizzo for certification. 
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Cycle 5 - Open 

 
An opal class is more efficient and fulfilled. One would think that this is the culmination. But 
you have not yet reaped the true fruits of your efforts: the decompartmentalization of space 
and time. 
 
Breaking down the barriers of time 
A student may be absent for 2 weeks due to illness, participate in a high level tournament, 
do an individual language exchange, etc. Does he or she have to catch up on the course as 
in a traditional class? No. He can take a head start before leaving. And since the teacher 
almost never gives group lessons anymore, there is no need to catch up on the collective. 
The progression has become individual. The students are out of sync with each other. 
 
In a traditional class, the slowest and the fastest get bored during the group class. They lose 
time. Here they recover that time. What are they going to do with it, in a school accustomed 
to the "we would like to, but we lack time, it's already so difficult to cover the whole 
curriculum" discourse? 
An opal class gives off a contributive force of work that enables them to reinvest in the 
school through a plethora of projects that could not find "time": vegetable garden in the 
courtyard, organic canteen, selective waste sorting, end-of-year show, intergenerational 
activities, training in non-violent communication, redevelopment of the playground, creation 
of a musical band, etc... 
 
Such investments pay off in the long term, and further accelerate the school's overall 
progress. 
 
 
Decompartmentalizing the space 
It is at the school level that these projects are effective. If each class organizes the waste 
sorting project, we are wasting time. In an organization (opal organization), each cell has its 
function and its place. 
 
An opal class makes it particularly easy to open the door, to let adults and pupils into the 
classroom without disturbing the teacher, who no longer has to lock himself in to protect 
himself from judging looks. 
 
Even walls can fall and a team of 4 teachers can co-manage a large group of 80 students. Is 
one of them having a seizure? One teacher takes care of it and there are 3 left in front of the 
rest of the group. What if the work climate deteriorates dangerously? The teacher who has 
the most leadership, will redirect the 80 students with a disgruntled look. Before, in traditional 
mode, the least authoritarian teacher would have been in much greater difficulty in front of 
20 students. 

transforming my class - course & tests 32 

 


